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Question one
Individualized Education Program (IEP) generally refers to laid down procedures, documenting an outlining the specific programs and strategies that would be used to address the unique needs of a child diagnosed with a disability. In a sense, IEP means the formal program used by the special education teachers outlining the necessary steps to be applied while handling children with delayed skills and or any other disabilities affecting their abilities to learn effectively in the mainstream education programs (Bachrach, 2020). Because the program focuses on kids with disabilities and delayed skills, it entails extra assistance in the classwork on reading in a unique learning environment. 
Kids placed under the special education programs only join the others in mainstream education during extra-curricular activities such as P.E and music or in any other academic activity where they may not need extra help. Generally, before kids are placed in this program, the initial steps begin with a referral and evaluation process of the concerned child. After the development of the comprehensive report based on the evaluation of the kid, an IEP program is developed detailing the support services the referred child would be receiving and how often these services would be provided. Depending on the educational and physical needs of the referred child, IEP may entail either or all of the following, speech therapies, occupational or physical therapies, counseling, and audio therapies, among other services.


 
As observed above, IEP establishes measurable annual goals for the kids placed in these programs. Similarly, the program also highlights the supplementary services these kids are supposed to receive. The construction and development of IEP programs for disabled children require the consideration of a child’s involvement in each of the following broad areas of development; the general education programs (Center for Parent Information and Resources, 2020), extracurricular activities, and other non-academic activities. In this sense, IEP, therefore, serves as a blueprint for the children in special education programs. 
Question two
After the passage of the updated version of IDEA (2004), it is important to note that parents of the kids with special needs have now become key actors in the child’s educational teams. Together with educators, parents work to develop IEP plans for their kids to help them succeed in school (Gartin & Murdick, 2005). Parents give permissions to have their children tested if their teachers feel they should be on special education, after which they review the reports before the development of the IEP. In essence, IDEA (2004) has strengthened parents' roles and responsibilities in designing education programs for their children. 
Generally, parents can refer their children for evaluation if they feel that they require special education. Parents take active roles in all the issues regarding student evaluation and are participants all through the process. In the development of IEP plans, parents alongside teachers are the main actors advocating for the child. For instance, during the annual reviews, parents make recommendations regarding what they would wish to see included in their children’s IEP plans. 

According to the updated requirements by IDEA, parents are required to participate fully as equal participants with the other personnel such as the school district personnel in developing the plans for their children. It is however important to note that other than active participation as required by law, parents now have additional rights comprising of disputing the plans their children are placed in if they feel it’s not addressing their needs adequately. Also, during annual reviews of the plans, it is important that all the team members sign to confirm their presence during the meetings, parents, however, hold significant roles in these meetings because they are required to consent to the modifications and accommodations realized through the meeting for the IEP to be implemented.
Question three
Grimm & Schulz (2014) noted that dual Language Learners are disproportionately labeled as needing special education services because, despite their dual language learning, they are not at a greater risk for language learning difficulty than monolingual children. For instance, psychologists have pointed out these children's outstanding capacity to acquire two languages even though they are impaired. Similarly, learning two languages with existing conditions of impairment does not impose any special challenges insofar as both monolinguals and DLLs. 
Also, dual language learners are disproportionately placed in special education programs across the country because there exists no method for accurate identification or definite definitions of learning disabilities. Essentially, this issue has highlighted the need for better identification tools for those with special needs and require special education. Similarly, among most DLLs learner’s misdiagnosis tend to occur especially when they begin to struggle through the higher grades. 
Misdiagnosis occurs in the context that schools may refer them for evaluation for experiencing challenges incomprehension, and may end up being placed in special education even if they have not been fully assessed in their native languages.
Due to the lacking identification tools, it is difficult to distinguish between learners with limited proficiency in English and those needing special education (Mike Krings, 2017). Currently, most DLL learners have been placed in special education because of their limited proficiencies in learning the complex English language. 
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